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Chap tel:' I. INTRODUCTION 
General statement of the problem. In the area 
surrounding New York Cit7 there are many up-to-date 
and forward looking educational programs in the 
public schools. This area l:'epresents a l:'athel:' large 
concentration of outstanding school music programs. 
Almost without exception each school system has some 
sol:'t of instrumental progl:'am. Naturall7, these 
instl:'umental pl:'ograms vary considerably one fl:'am the 
othel:'. Some have been developed around a single 
music supervisor who has been particularly interested 
in promoting a band or orchestra in his connnuni ty. To 
do this he has given class or private lessons on any 
and all of the instruments needed in his group. In 
some cases this type of program has grown beyond what 
can be handled by one person, and towns have seen fit 
to bring in outside teachers to assist in the 
instruction. Private teachel:'s 1 most of whom have 
made their name as professional players, are 
sometimes bl:'ought in and paid either from public 
funds, or by the pal:'ent under a school sponsol:'ed 
pl:'ogram. Some communities have found that these 
teachers did not have the necessary academic 
~ualifications to teach in theil:' schools, and in 
1 
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some cases did not have a grasp of music education mueh 
beyond the limitations of their own instrument. These 
conu:nuni ties have hired rull-time mus:fc staff members who 
have a specialist's background not onq in their 
instrument but also in public school music • 
• 
There are many types of instrumental programs and 
variations of programs even within a very small radius 
of New York City. These systems vary not only in methods 
of organization but also in relative cost to the town and 
to the individual pupil being serviced by the program. In 
this stuay towns within commuting distance of New York 
City have been selected so that the ability to secure the 
services of the artist-teacher would be equal. In 
selecting the towns for this survey an effort has been 
made to pick towns which embrace any one of the three 
types of programs: 1. the single teacher for all 
instruments, 2. the outside artist-teacher, or 3. the 
full-time instrumental specialist. 
Significance of the problem. The original need for 
this study was first seen when the instrumental program 
in Darien, Connecticut, grew to such proportions that it 
seemed wise to take a perspective look at the organization 
to be sure that the maximum was being derived from the 
program then in use and whether practices being used by 
some other communities or similar size and under 
similar circumstances might not offer ideas and 
practices or considerable value. It would seem that 
a study or the organization and practices of these 
communities would be or value not to Darien alone 
but also to the other towns being surveyed. 
Considerable value would also be derived, it would 
seem, by a new teacher in the field who might be 
interested in seeing what is being done in some 
representative communities to develop and build 
instrumental programs. The study should point out 
that much pioneer work is still being done and that 
no set type of program is characteristic even in 
toWDS which are in many other ways very similar. 
Delimitations. This study will concern itself 
only with the organization and the physical equipment 
of ·the instrumental program as such. There will be no 
discussion or evaluation of the vocal music program or 
tbe towns involved. No attempt will be made to 
evaluate the work or any of the performing groups in 
any or the towns. There will be no discussion or the 
materials or methods used by the teachers under any 
of these systems. 
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Statement of the specific problem. The presentation 
of this study :i.'s for the purpose or f'incting out from 
communities suburban to New York City their methods 
and procedures in setting up and conducting their 
complete program of instrumental instruction. The 
program in ~rien, Connecticut needs to be reviewed 
and it is necessary to know the following: 
1. Whether the methods and set-up as used at 
present should be continued without alteration. 
2. It alteration is needed, in what direction 
and according to what plan such alterations should be 
proposed end carried out. 
3. What the actual budgetary, starr, scheduling 
and other det.ails of programs are in other communi ties, 
and what actual adaptations of these specifics might be 
utilized in Darien, should changes be authorized. 
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In studying the communities selected, every effort 
has been made to be sure that the communities investigated 
are similar in size, are within commuting distance from 
New York City, and are alike in economic standing. 
Differences have been discovered in the programs and in 
their administration and methods and e~uipment. 
The study should be rewarding in that it should 
.provide the information that is pertinent to the needs 
of the Music ~rector, the Department of Music and the 
Administrative Staff of the Public Schools. 
Chapter II. BACKGROUND INFORMATION AND 
INVESTIGATIVE _PROCEDURES. _ 
Background and Philosophy 
Public School Music in the United States has been 
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an established educational feature for many decades. 
From the very beginning it was established from a theory 
which was consistent with the idea that all types or 
educational experiences should be offered and should be 
accessible to all the children of all of the people who 
are patrons of the system. 
This viewpoint has been perfectly secure with 
regard to the choral work and the general music program 
or the schools for some time. There have, however, been 
some misgivings and some questioning& regarding the 
instrumental program. No one has questioned its value; 
no one has questioned its public relations value; no 
one has questioned 1 ts service value to the varying 
facets of the school program and to the community in 
general. 
Questions have been raised about the support f'rom 
public funds for the instruments and the staff needed 
to provide the exploratory phases, and in some instances 
the ·supplying of instruments and the instruction f'or 
8·tudents of' junior and senior high school age who 
could not purchase their awn instruments and provide 
instruction. 
As supervisors of music together with the 
superintendents of schools and other general educators 
have looked at the program they have become convinced 
that the program is justified and that it should be 
supported. The philosophy that supports the position 
that every Child seeking musical experience is worth 
the attempt, still holds. On the other hand, no 
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phase of education, however worthy, should proceed for 
any length of time without re-study with the idea of 
improving what is to be offered. 
Many questions are immediately pertinent: 
1. Should communities provide free instruction? 
2. Should communities provide enough school 
owned instruments to provide for an 
exploratory program? 
3. Should school systems provide the 
instruments free ot cP,arge?. 
4. Should school systems provide instruments 
at a small rental fee to provide for upkeep? 
5. Should the school system ever allow a rental 
program of instr1lments which would be tied in 
with commercial int·erests,either local or from 
outside the community? 
6. What are the budgetary, scheduling and 
building provision re~irements for such 
a programy 
7. What evidences are available to justify the 
various ways in which these programs are 
carried out? What communities and what 
procedures have the most to offer? 
This study, therefore, has been instituted in order 
that some type of recommendation for the community of 
Darien may evolve by which its program .might be. ext..ended, 
improved and supported as the growth of the system 
demands such handling, or as the growth of the interest 
in the specific program makes demands upon the special 
set•up which it was designed to meet. 
Specifically, Darien needs to know whether its 
present Saturday Program is the type of thing which 
should be contblued and extended; whether the work 
presently done on Saturdays should be done during the 
school day; whether the program should have more 
auxiliary teachers from symphony or private sources 
or whether it should have more certified teachers on 
the regularly appointed staff. Further, the planners 
need to know whether or not music centers should be 
established in new buildings to take care of the 
instrumental program; they need to know about the 
cost and about the potentiality for growth which must 
be met. 
Although other communi ties have engaged in 
similar studies, one soon concludes that on~ by 
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looking at the local scene can any real conclusions be 
reached. What is hoped for .from this study is: 
many. 
1. That it will confirm what is good in 
present practice. 
2. That it will point the way to additional 
practices and services which will take care 
of future needs and expansions. 
The values to the pupils of instrumental study are 
Among those which are easily demonstrated are: 
1. The value to the concentration power of 
the pupil; the mastery of the skill on an 
instrument demands genuine concentration. 
2. Dexterity of hand, eye and lip; coordination 
is very much heightened. 
3. Skill in reading music. 
4. A keener perception of tonality, tone quality 
and sensitivity to rhythm and dynamics. Any 
procedure which sensitizes the individual 
is of great value. 
s. Appreciation of the work of others who play 
instruments both in the instrumental program 
of the public schools and in the professional 
world of music. 
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6. An increased interest in the ri~ repertoire 
or bands and orchestras the world over. 
7. A sense or belonging gained by participation 
in instrumental organizations; the "gang" is 
better when it is a band or orchestra than 
when it is or the street variety. The band 
and orchestra help meet the group-needs or 
the younger child and more especially or 
the adolescent. 
s. The prestige or contributing to school and 
community events. 
9. T.he disciplines necessary to subordination 
to group activity and contributions to a 
group errect. 
10. The ability to rollow as well as lead. 
The values o£ the Instrumental Program to the 
community might well include: 
1. The integrating rector o£ the musical 
. . . 
organization because its members represent 
the entire community. 
2. The integrating influence o£ the musical 
groups upon the parents or the boys and 
girls in them; these groups unite the 
parents around a common interest. 
3. The public relations aspect of having fine 
musical organiza.tions representing the 
educational program of the community. 
4. The enrichment and addition to the 
attractiveness of the .:program to newcomers 
to the commun:lty. 
5. The evidence of refinement and culture 
which organizations of this type give. 
6. The meeting of needs and interests of 
individual boys and girls through musical 
study; this shows evidence of the pride 
and concern of the community for its boys 
and girls. 
Procedure 
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The task of attacking this problem involves the 
selection of nine towns within commuting distance from 
New York City. The towns studied are similar in respect 
to population and economic resources. The population of 
each is under 451 000. The information which follows is 
the result of a personal interview of not less than three 
hours with the supervisor of music in each town. At the 
time of the interview a questionnaire was completed. For 
the purposes of study and comparison, sections of this 
].]. 
questionnaire are reproduced throughout this paper. A 
copy of the questionnaire presented to each supervisor 
may be found in the Appendix. 
The questionnaire was divided into six sections. 
Section I. Population and Statistics, was made to help 
classify the towns surveyed according to town population, 
school population, the over-all town budget sod the budget 
for education. The percentage of the educational budget 
spent on music was an unobtainable figure. It involved 
delving into the subject of sal~ies and other elements 
which vary greatly with each town studied. For this 
reason this inquiry in the original questionnaire was 
dropped. The question regarding financial assistance 
from outside organizations was abandoned because the 
help was relatively slight and irregular. Furthermore, 
it was reported by so few it appeared to carry very 
little weight for this study. 
In Section II regarding classification of teachers, 
it was found that the three suggested classifications 
pretty much covered the towns participating. NaturallJ, 
some of the towns fit into more than one of the 
categories. 
Section III dealing with the classification of 
types of lessons appeared to be ade~ate for recording 
the necessary facts for comparison and study. The 
question relating to materials used was eventually 
omitted because to secure such data would require 
separate conferences with each individual instrument 
teacher in each of the towns. The music supervisor 
with whom I conferred in each case did not have this 
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information for each instrument. Although this 
information would be most interesting it did not seem 
pertinent to this particular study. 
Section IV, Classification of the General 
Instrumental Program covered the general philosophies 
and ideas of each music system. The suggested questions 
gave some very definite topics for discussion in our 
interviews. 
Section V listed and classified the instrumental 
organizations in the school system • Once again~ to 
secure a listing of materials and folios did not seem 
feasible for this stu~. 
The survey of the physical equipment ( school 
owned instruments) as found in Section VI seemed 
-
conclusive enough to afford study. The listing of 
instrument values was abandoned because of the lack 
of any concrete figures on the part of the towns 
surveyed as to actual dollar value of their inventories. 
Practically none of the systems studied had any record 
of privately owned instruments in their town. The grade 
distribution chart on the original questionnaire did 
not p~ove to be adequate and a larger chart entitled 
"Distribution of Instrumental Players by Grade" was 
substituted. The chart proved to be moat interesting 
.to the· supervisors interviewed, for it gave them an 
over-all picture of their instrumental program which 
they had not had previously. A copy of this chart is 
included in the Appendix. 
13 
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Chapter III. PRESENTATION OF ~TA 
Comparison of Town Population, School Population 
and Cost of Education. 
In compiling statistical data about the nine towns 
selected for this survey, as shown in Table 1, the towns' 
populations range from 8,005 in the smallest town to 
44,500 in the largest. The annual gross operating budgets 
are shown tor only six of the nine towns because in three 
of the New York State towns the school districts do not 
coincide with the townships. The cost per pupil or 
education ranges from $289.89 · to $564.36. The percentEg e 
ot the annual gross operating budget spent on education 
va~ies tram 38.5 percent for one town to 55.3 percent in 
another. 
In comparing total school population in the school 
systems surveyed, Table 2, six of the systems have a 
kindergarten through sixth grade organization and also 
a three yeal' junior high school. Two ot the towns have 
a kindergarten through eighth grade organization with a 
foUl' year high school. One of the school systems bas a 
combined junior and senior high school ol'ganization 
making a six year secondary sChool in one building. The 
total school popumtions range from 1,921 to 7,211. 
TABLE I 
COMPARATIVE TOVJN POPULATION Al\ID COST OF :ETIUCATION 
- -- -
Annual gross Annual gross 
Town operating operating budget Percent spent 
Name of Tow-n Population budget of town f or education on education 
Belleville, N.J. 32,059 $3,742,560 $1,442,164 38.5 
Darien,Conn. 12, 500 $1,892,379 $1,046,822 55.3 
Greemrich,Conn 44.500 ~ 6,490,634 $2,641,463 40.7 
New Canaan, Conn. 8,005 $1,404,211 $672,511 1}7 .9 
Patchogue, N.Y. ~-* *~~ $1,159,277 i<* 
Port Hashington, N.Y. 20,48.3 ~~ ~f ~·1' 909' 840 iBf 
Roselle Park, N.J. 11,521 ~~1, 685 '985 ~718,230 42.6 
Scarsdale, N.Y. 13,C83 ~Hf $2,061,182 if* 
Westport, Conn. l 13,200 ~~2' 091, 681 ~~1,023 , 405 48 .9 
iHf Information regarding to1tm budgets i n New York State schools are not of value 
because school distri cts do not correspond to townships 
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Cost per 
pupil 
$289.89 
~r3lo .61 
$329. 52 
$297.99 
$385.E-4 
:1;564.36 
$290.00 
~' 543.07 
f;333.00 
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TABLE 2 
CO}~AP~TIVE SCHOOL POPULATION 
Number Elementary Number J.H .S. NUlllber S.H.S . Combined Total 
Elementary School of Popula- High School Pop1.lia- J .H.S. & School 
NAME Schools Population J.H.S. tion tion S.H.S . Population 
K-6 IK-8 9-12 10-12 No . Pop. 
Belleville, N.J. 9 4,200 1 1,200 5, 400 
Darien, Conn. 5 2,183 1 624 1 446 3,253 
Greenwich, Coru1. 10 5,698 1 1,513 7, 211 
New Canaan, Conn. 2 1,266 1 424 1 232 1,921 
Patchogue, N.Y . 4 1,350 1 581 ! 1 441 3, 007 
Port l·la shington, N.Y. 3 2, 080 1 719 1 585 3, 384 
Roselle Park, N.J . 3 1,350 l 250 1 600 2,200 
Scarsdale, N.Y. 4 1,733 l 1,425 3,158 
Westport, Conn. 4 1, 879 1 5L~7 1 536 2,961 
~-
Comparison of Inatructional Staff and General 
Organization. Four of the systems surveyed have 
instrumental teachers who give instruction on all of 
the instruments or the band and orchestra as shown in 
table 3. One town has two instructors teaching all 
instruments. One town has one full-time teacher and 
one part-time teacher handling all instruments. Four 
towns have full-time specialists on etrings and two 
towns have brass and woodwind specialists. Oply one 
system depends solely on part-time artis.t teachers. 
Eight towns provide lessons in school time. In 
three of these the instruction is supplemented by 
lessons before and after school. (table 4) Only .. one 
program gives all lesson instruction on Saturday, 
although one other system supplements its week day 
classes with Saturday lessons. 
In eight of the nine towns tees tor 
instrumental instruction are paid by the town, 
(table 5) although in two towns pupils pay for 
supplementary private lessons. In only one town do 
the pupils pay the entire fee. 
Class lessons on like instruments are 
sponsored by seven systems surveyed. One employs 
only elass lessons on unlike instruments; three 
others sponsor a private lesson program. 
Class size runs as high as fifteen 1n a class. 
Aside f'rom private lessons, classes numbering f'our in 
a group are most typical. Very few classes number 
more than six. (table 7) 
TABLE 3 
CLASSIFICATION OF INSTRUMENTAL TEACHERS 
"' ... +:1 
+> 0) (I) •rl 
+> ¢) •rl '0 rl ~;:1 rl s.:: Ill as •rl •rl 
s-+f •rl ~ (.) ... NAME OF (.) '0 Q) H H rl 11) 0 P..4lQ) 
TOWN ~e ~llD 0 (I) .g.~ - ;?. s.:: rial+> 
H rl •rl 
'8 ~ Cl> I ~ ~~ +>+> rl S.. Ill '0 H 
a! Q) O(f) •rl +> Ill 
H ~ •rl (I) I> (I) p., (I) ('.) +> 0) •rl •rl 
s:1 a! (.) a! '0+> 
<D (j) C1> &l .£1!;: c.':l+> (f) 
• . . 
rl N ("\ 
--· --
Belleville, N.J. 2 8 
Darien, conn. 19 
. 
Greenwich, Conn. 1 1-1/5 
New Canaan,Conn. 1 
Patchogue, N.Y. 1 2 
Port Washington,N.Y. 1 1-4/ 5 
Rosel.le Park, N.J. li-
Westport,Conn. 1 . 1/5 
Scarsdale,N.Y. li lt 
18 
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TABLE 4 
FREtlUENCY AND TIME OF LESSONS 
Lessons 
Lessons Before/ Lessons 
in after on 
Name of town school school Saturday 
time etc. 
Belleville,N.J. X X 
Darien, Conn. X 
Greenwich, Conn. X 
New Canaan,Conn. X X 
Patchogue, N.Y. X 
Port Washington,N.Y. X 
Roselle Park,N.J. X 
Scarsdale,N.Y. X X 
Westport,Conn. X X 
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TABLE 5 
CLASSIFICATION OF FEES 
Fees paid Fees paid 
Name of town by town by pupils 
Sat. Ai'ter School 
Belleville, N.J. X X 
Darien, conn. X* 
Greemrich,Conn. X 
New Canaan,Conn. X 
Patchogue,N.Y. X X 
Port Washington, N.Y. X 
Roselle Park,N.J. X 
Scarsdale,N.Y. X 
Westport,Conn. X 
! 
* Partially subsidized by the town 
TABLE 6 
CLASSIFICATION OF INSTRUMENTAL LESSONS 
CHART 
Class lessons Class lessons 
Name o:f town on like on unlike 
instruments instruments 
Belleville, N.J. X 
Darien, Conn. 
Greenwich, Conn. X 
New Canaan,Conn. X 
Patchogue, N.Y. X 
Port Washington,N.Y. X rarely 
Roselle Park, N.J. X 
Scarsdale, N.Y. X 
Westport,Conn. X rarely 
2l. 
Private 
lessons 
X 
.. 
X 
X 
TABLE 7 
SIZE OF INSTRUHENTAL CLASSES 
Number of pupils in classes 
No.pupils in class 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
Belleville, N.J. 70 13 4 1 
Darien, Conn. 256 I 
Greenwich, Conn. * X X X X X X X I 
I New Canaan, Conn. 2 3 2 4 2 2 1 
Patchogue, N.Y. 8 4 4 3 2 3 1 2 I 1 1 
Port Washington, N.Y. 17 12 5 5 9 3 1 1 2 1 2 2 1 1 
Roselle Park, N.J. 7 7 7 7 
Scarsdale, N.Y . iH~ X X X X 
\-Jest port, Conn .. 9 4 12 4 6 5 1 
360 42 35 21 29 13 4 4 1 2 2 2 
* Actual number of classes not given range in size from 4 to 10 per class 
i<* Actual number of classes not given r ange in size from 2 to 5 per class 
Comparison ot Students Participating in 
Instrumental Programs. The largest number of pupils 
receiving the benefit of instrumental instruction is 
round in grades three through six. Table 8 shows the 
greatest drop in instrumental instruction occurs after 
grades three through six grouping. In the case of one 
system no instrumental instruction is given in grades 
t~n ~brough twelve. A.t ., .. tll~ .... grade ten through , twely'-
. . ' .. - ~. 
gro~ping several tOWili!L; listed a large number or 
students who received, P() formal instruction rpol,tl.~; the 
school system on a scheduled basis but received 
assistance when most -needed through individual help 
or·'sectional rehearsal~. 
The number of ~begiriners starting each year 
ranges rrom .fortyf'ive -fli' 'one system to two hundred 
thirtyf'ive in another;· as shown in table 9. · One · 
i!'ystem reports no instruction whatever beyond t he 
beginning level and another reports no instruction 
at the advanced level. 
In studying the distribution of instrumental 
players by grade we see the largest numbers of 
players participating in the over-all instrumental 
program are in the f'i.fth and sixth grades.(table 10) 
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Four of the systems surveyed start beginners in 
the third grade. In five of the systems the largest 
number of beginners were started in the fourth and 
fifth grades. Very few report beginners at the junior 
and senior high school level. In all systems a large 
drop in instrumental instruction is noted in grades 
ten, eleven and twelve. 
TABLE 8 
GRADE LEVEL OF INSTRUMENTAL INSTRUCTION 
Grades Grades Grades 
Name of town 3-6 7-9 10-12 
--· 
Belleville, N.J. 92 18 ~-40 
Darien, Conn. 146 73 35 
Greenwieh, Conn. 256 144 54 
New Canaan,Conn. 128 38 *25 
Patchogue, N.Y. ~24 32 
Port Washington, N.Y. 135 21 8 
Roselle Park, N.J. i.~'} 98 *40 ~~-so 
Scarsdale, N.Y. 262 92 35 
Westport,Conn. 97 51 **":}31 
* Indicates help when needed-not de.f'initelY scheduled 
-:}* Starts study in fifth grade 
~H} Help through sectional rehearsals 
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TABLE 9 
STAGE OF PROGRESS 
Name of town Beginners Intermediate Advanced 
Belleville, N.J. '73 37 '71 
Darien, Conn. 84 102 68 
Greenwich, Conn. 235 148 71 
New Canaan, Conn. 73 47 46 
Patchogue, N.Y. 64 48 10 
Port Washington, N.Y. 126 
-- --
Roselle Park, ··~ ~.J. 55 43 
--
Scarsdale, N.Y. 90 96 58 
Westport, Conn.. 45 103 31 
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DISTRIBUTION OF INSTRu~iliNTAL PLAYERS BY GRADE TOVJN: Belleville, New Jersey 
GRADE 
3 4 ? 6 7 8 ~ 10 11 12 
NEW OLD NEH OLD NEW OLD m-r OLD mEW OLD N"EW OLD NEH OLD NEW OLD NE\v OLD NEW OLD TOTALS 
Violin 4 1 .3 4 3 1 6 4 2 4 2 1 35 
Viola 2 1 1 4 
1 Cello 1 2 2 2 1 2 10 
String Bass 2 1 3 
Flute 2 2 2 2 2 4 3 1 2 1 21 
Orkon 
Oboe 1 1 2 
Bassoon I 
Clarinet 1 3 7 6 1 4 3 6 4 2 4 3 2 46 
Bass Clarinet 1 1 
Alto Sax 2 2 1 2 2 1 I 1 11 I I 
I Tenor Sax I 
Bari tone Sax 
Trumpet /Cor net 2 4 4 4 4 5 2 6 4 3 4 3 1 46 
French Horn 2 1 3 
Hellophone 1 I 1 I 
I 
Trombone 1 3 2 2 4 5 
I 
1 1 19 I 
Baritone 2 1 1 I 4 I 
Tuba. 1 1 2 
Drums/Tympani 6 4 1 .3 .3 1 4 1 23 
TOTALS 17 15 2 19 22 11 31 8 38 3 19 8 16 15 7 231 
GRAND TOTALS 17 17 41 42 46 22 8 16 15 7 231 
- -
- . 
· -· 
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DISTRIBUTION OF INSTRID11ENTAL PLAYERS BY GRADE TOtiN: Darien, Connecticut 
-- -
GRADE 3 4 5 6 7 8 9 10 11 12 
NEH OLD ~'Elf OLD NEW OLD NEW OLD NEvi OLD NEt{ OLD l\J'EW OLD NEll OLD NEW OLD NEW OLD TOTALS 
- -
Violin 14 5 8 2 6 5 2 6 4 4 3 1 60 
Viola 1 1 1 1 1 2 1 8 
1 Cello 2 2 3 1 2 1 1 1 13 
String 13ass 2 1 3 
Flute 3 4 4 2 4 3 1 2 4 3 2 1 33 
Orkon 
Oboe 1 1 2 1 5 
Bassoon 1 1 
Clarinet 8 2 3 7 4 9 1 3 1 3 6 1 2 1 3 54 
13ass Clarinet 
.Alto Sax 1 1 2 1 1 2 1 9 
Tenor Sax 
Baritone Sax 
Trumpet/Cornet 14 6 5 2 12 1 6 3 3 7 2 61 
French Horn 1 2 1 1 4 1 2 12 
Mellophone 
Trombone 2 2 3 •. 2 2 1 2 2 2 18 
Baritone 1 1 
Tuba 2 1 3 
Drums/Tympani 2 2 1 2 1 2 1 4 2 3 1 21 
TOTALS 47 8 17 29 16 40 4 24 7 27 22 ~ 29 15 13 302 
GRAND TOTALS 55 46 56 28 34 22 33 15 13 302 
.::;o 
DISTRIBUTION OF INSTRUHENTAL PLAYERS BY GRADE TO~m: Greenwich,Connecticut 
--
= - - -
G..ttADE 3 4 5 6 7 8 9 10 11 12 
NEH OLD NE\-1 OLD NEt.J' OLD NE\~ OLD NEW OLD NEiv OLD NEW OLD NEiv OLD I:IJ'EV-1 OLD NEW OLil TOTALS 
- -
-- --
-
Violin 3 2 43 3 10 22 5 19 11 3 4 9 4 1 4 143 
Viola 1 1 1 2 5 
'Cello 1 1 1 2 3 4 2 2 2 1 19 
String Bass 2 2 1 1 6 
Flu.te 2 5 1 4 1 2 1 2 2 1 21 
Orkon 
Oboe 1 1 
Bassoon 
Clarinet 1 5 2 12 9 5 4 1 12 1 13 1 6 2 1 2 77 
Bass Clari net 
Alto Sax 4 2 2 I 5 2 1 2 18 I 
Tenor Sax 1 4 2 1 1 9 
Baritone Sax 1 1 2 
Trumpet/Cornet 1 8 2 11 9 9 13 1 9 9 4 1 4 2 1 84 
French Horn 1 1 1 3 
Nellophone 
Trombone 1 4 2 3 1 2 1 1 2 17 
Baritone 1 1 1 3 
Tuba 1 1 1 2 1 1 7 
Drums/Tympani 1 5 5 5 5 1 3 1 2 4 4 2 38 
TOTALS 'J: 2 63 9 44 56 28 46 8 49 11 37 5 34 2 20 19 13 453 
- ~ ~ 
GRAND TOTALS 9 72 100 74 57 48 39 22 19 13 453 
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DISTRIBUTION OF INSTR~ffiNTAL PLAYERS BY GRADE TOVm: New Canaan, Connecticut 
GRADE 3 4 5 6 7 8 9 10 11 12 
NEI~ OLD Nml OLD NEW OLD NEW OLD Nml OLD NEW OLD NEVI OLD NEI.f OLD !;~OLD NEW OLD TOTALS 
Violin 28 14 10 4 9 9 2 3 3 1 83 
Viola 1 1 
'Cello . 3 1 1 2 1 8 
String Bass 1 1 1 1 4 
Flute 1 2 1 ,., 1 1 1 10 .:> 
Or ken 
Oboe 1 1 
Bassoon 
Clarinet 9 8 6 3 4 2 1 1 2 2 3 2 43 
Baas Clarinet I 
' 
Alto Sax 21 1 1 1 1 1 1 8 
I Tenor Sax 1 1 1 3 
Baritone Sax 1 1 
Trumpet/Cornet 7 2 2 5 5 5 1 I 4 1 32 
French Horn 1 1 I 2 
I 
Hel1ophone 1 2 2 I I 5 ! 
Trombone 1 1 2 1 1 1 7 
Baritone 1 2 1 2 6 
Tuba 1 1 1 3 
Drums/Tympani 1 2 1 2 2 3 2 2 15 
TOTALS 53 35 18 18 26 3 20 17 12 11 11 8 232 
GRAND TOTALS 53 53 44 23 17 12 11 11 8 232 
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DISTRIBUTION OF INSTRill1ENTAL PLAYERS BY GRADE TOWN: Patchogue, New 
-7 GRADE 3 4 ; 6 8 9 10 11 12 
NEW OLD N"'EW OLD NEW OLD NEtv OLD NEW OLD NEW OLD NEW OLD :NE\-1 OLD NEW OLD NE\ OLD TOTALS 
~ - -~ 1=- ~ ~ -
Violin 9 14 2 22 3 15 10 6 3 84 
Viola 
I 
1 Cello 4 2 1 ' 1 8 
String Bass 1 1 
Flute 2 1 3 
Orkon I 
I Oboe 1 1 
Bassoon I 
Clarinet 5 2 5 I 4 4 4 24 
Bass Clarinet 
Alto Sax 1 1 ll 1 4 
I 
Tenor Sax 
Baritone Sax 
Trumpet/Cornet 1 4 5 9 9 7 35 
French Horn 
Mellophone 1 1 
Trombone 1 1 2 4 
BaritonfJ 1 2 1 L~ 
Tuba 2 2 
Drums/Tympani 1 3 1 2 7 1 3 18 
TOTALS 11 31 4 31 8 40 25 26 13 189 
GRAND TOTALS 11 35 39 40 25 26 13 189 
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DISTRIBUTION OF INSTRUHENTAL PLAYERS BY GRADE TOWN: Port Washington, New York 
GRADE 3 4 5 6 7 8 9 10 11 12 
NE\-1 OLD NnlOLD Nnl OLD NEW OLD NEi-l OLD NEH OLD NN..J OLD NEW OLD NE\>1 OLD ~"EW OLD TOTALS 
~ 
Violin 11 14 3 7 4 6 8 5 5 4 4 71 
Viola 1 1 2 2 1 2 2 1 12 
1 Ce11o 1 1 1 1 3 2 1 10 
String Bass 1 1 1 1 1 5 
Flute 5 1 2 1 1 1 3 2 1 1 1 19 
Orkon 
Oboe 1 1 1 1 1 1 6 
Clarinet 9 10 8 7 6 6 6 5 5 5 3 70 
Bass Clarinet 1 1 1 3 
Alto Sax 
Tenor Sax 
Baritone Sax 
Cornet 13 13 8 8 5 6 5 5 4 3 2 72 
French Horn 1 1 2 1 1 6 
Mellophone 
Trombone 1 1 1 3 
Baritone 4 4 
Tuba 3 1 1 1 1 1 1 ·9 
Drums/Tympani 6 3 5 1 1 1 2 2 21 
TOTALS 44 1 42 21 38 20 27 1 27 20 26 25 19 311 
GRAND TOTALS 45 63 58 27 28 20 26 25 19 311 
----
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DISTRIBUTION OF INSTRUt•ENTAL PLAYERS BY GRADE TOWN: Roselle Park, New Jersey 
GRADE 3 4 5 6 7 8 9 10 11 12 
NEW OLD NEH OLD NEW OLD 1TEW OLD NEW OLD NEW OLD NEW OLD NE'.-1 OLD NEH OLD NF'tl OLD TOTALS 
Violin 14 9 8 5 4 2 3 45 
Viola 2 2 4 
1 Cello 3 1 4 
String Bass 2 2 
Flute 4 3 2 2 2 2 15 
Orkon 
Oboe 1 1 1 3 
Bassoon 
Clarinet 13 10 11 9 9 7 8 3 70 
Bass Clarinet 1 1 
Alto Sax 6 3 3 3 .3 3 2 2:3 
Tenor Sax 2 2 1 1 1 2 9 
Baritone Sax 1 1 
Trumpet/Cornet 15 14 
I 
7 5 8 3 2 54 
I 
French Horn 2 2 f 4 
Hellophone 3 2 5 
Trombone 7 5 :3 2 2 2 
I 2 1 24 I 
Baritone 2 2 2 2 2 2 2 14 
Tuba 2 2 1 5 
Drums/Tympani 16 8 3 3 3 5 38 
TOTALS 77 56 8 46 39 38 26 26 7 323 ~ 
GRAND TOTALS 77 56 54 39 38 26 26 7 323 
~~- ·-~- --· 
----
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DISTRIBUTION OF INSTRUMENTAL PLAYERS BY GRADE TOW}J: Scarsdale, New York 
GRADE 3 4 5 6 7 8 9 10 11 12 
-
NEW OLD NE\'1 OLD II\]E\ol OLD NEW OLD NEW OLD NEVT OLD NEW OLD NEW OLD NEW OLD !ll"EW OLD TOTALS 
Violin 19 3 3 11 10 6 2 7 3 1 2 2 69 
Viola 1 1 1 1 2 1 7 
'Cello 2 1 1 1 1 1 7 
String Bass 1 1 1 2 1 1 7 
Flute 4 1 2 4 8 3 3 3 1 29 
Orkon 3 3 6 3 3 1 19 
Oboe ! 
I 
3 1 1 5 
I I I Bassoon I 1 1 ! 
Clarinet 9 1 3 7 4 6 8 6 5 1 5 I 3 2 60 
Bass Clarinet 1 1 I 
2 
Alto Sax 4 2 5 3 3 1 1 19 
Tenor Sax 1 I 1 2 
Ba.ri tone Sax 1 .1 
Trumpet/Cornet 25 4 1 20 1 8 6 9 5 1 2 82 
French Horn 1 1 1 3 1 1 1 9 
Me11ophone I 
Trombone 3 1 1 2 1 2 10 
Baritone 2 1 2 5 
Tuba 2 1 1 4 
Drums/Tympani 2 2 6 1 1 1 1 6 4 1 2 27 
TOTALS 73 9 18 56 29 39 1 27 1 43 30 3 9 16 12 366 
_GRAND TOTALS 82 74 68 28 44 30 12 16 12 366 
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DISTRIBUTION OF INSTRUMENTS BY GRADE TmlN: Hest port, Connecticut 
GRADE 3 4 5 6 7 8 9 10 11 12 
NEH OLD NEVI OLD NEI-J OLD NF.H OLD NE\{ OLD NEW OLD NFW OLD IIDl OLD NF.W OLD NEW OLD TOTALS 
Violin 5 ·3 3 7 5 5 1 ~ 1 1 34 
""' 
Viola . 
' Cello 
String Bass 
Flute I 1 4 1 2 2 1 1 1 2 1 1 14 
Orkon j i 
Oboe 
Bassoon 
Clarinet I 9 5 1 l C 12 3 4 L,. 4 52 
Bass Clarinet I 
I Alto Sax 1 1 1 3 3 1 1 1 12 
Tenor Sax 1 1 I 1 3 I 
Baritone Sax 
Trumpet/Cornet 1 2 3 2 1 lC 4 3 3 3 2 1 35 
French Horn 
/ 
Mellophone 
Trombone 1 1 1 1 1 2 1 8 
Baritone 1 1 I 1 3 
Tuba 1 1 2 
I:rums/T;ympan · 1 1 3 2 2 3 1 1 2 16 
TO :ALS 3 2 1 20 13 7 36 29 17 1 12 16 10 12 179 
-- -
GRAND TOTALS 3 3 33 43 29 17 13 16 10 12 179 
--
-- --
--
- -·-
-· --- --
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Classification of School Instrumental Groups. 
The instrumental groups are classified in tables 
ll through 13 under the general heading of orchestra, 
band, and small ensembles. There are thirty orchestra 
and nine band groups in the elementary schools of the 
nine towns surveyed. Sizes of the elementary school 
bands and orchestras range from five players to as 
many as fiftysi.x. One system reports only small ensemble 
groups at the elements~ level. Almost all of these 
groups rehearse once a week in school time. The 
majority of the rehearsals are forty-five minutes in 
length. T.he number of public performances range from 
none to as many as eight, but most groups appear only 
once or twice publicly during the year. 
At the junior high school level, table ll shows 
that in the seven towns having the junior high school 
organization there are nine orchestras, seven bands, 
and twelve small ensembles in existence. Each of the 
towns had both an orchestra and band in its school. 
Three of the towns report one rehearsal a week and 
four of the tawns more than one a week. Only one 
town reported rehearsing its band and orchestra outside 
of school time. 
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Six towns report a high school orchestra, while 
all nine of the towns surveyed report at least one band. 
(table 13) Two towns report additional special ensembles. 
In only three towns do any of the members take lessons on 
school instrumental program at senior high school level. 
TABLE 11 
ELEMENTARY INSTRUMENTAL ORGANIZATION 
T lrpe ~f 
.roup Ul r-1 
..-.... 
.::: aS 
;g r-l o1:'; 
aj Ill Ul <l> 
Ill Ul•::l (f.l <l> m s r-l r-1~ H 0 (!j (!j (!j s.:: r-1 H 
Ill Cllr-1 ~ ctl !1.1 !lll..p H ,.-.. H o H <l> 
rom as o Q) m·.-t .::: ~ 
Name of 1! .~ Q) ,J:l H Q.)r-1 ;J ·.-1 ~ ..c:o 0....0 as <V..P ID m C.-v--.. o..s ~'3 Town H 9! f-.1 F-1 4-1 O!ll as w +' r-1 :.:i r-1 (}.) m 0 s (/) ..0 1>.0 1>.0 :S~ o m ::.. ..c: m ~ s r-1 ri O r-1 ..-I m <l> t.) 6b 'U <ll 0 ,.!>:t ,.C: ,.!>:!~ b.OS:: ~i ,D l'Jl ~ 0 l1.l ~ (j) 0 (!) ;::s S.::: •r-1 @ s.:: 2 H s.:: Q) 1].1 (!) 0 (!)f=i 0 J:r::j r:il ~ ...._.. ;3: -- ....:!'-"' z 0 0.. 
Belleville, ~ 10 l 40 none 
- N.J • 
1 6 1 40 none 
1 13 1 40 none 
1 20 1 40 none 
1 28 1 40 none 
l 5 l 40 nona 
1 14 1 40 none 
* 
1 33 1 90 none 
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Table 11 continued: 
Elementary Instrumental Organization 
Type of 
rl Gro p.p 
~ 
rt.l al 
r:l+> ·-
r-l 0 r:: 
U) ·~ ttl rt.l til (I) rt.l rt.l CD ~~ r-l ri+: ~ 0 ro ttl m r:: ri $-i Ol ~2 (I) liS U) +> s..,-. ~ f-1 <P tllltll ~ ~ ttl 0 (!) Cli •r-l r::s.:: ll] f..t <Pr-l •rl ··-l t: ..C:• P..O ~ Name of ()j W +' U) (f) 4-!..--.... p. s cdrl f-1 Q) (I) f-1 f-1 C.-i Otll m ID +>o Town +> .-I E rl Q) Ul 0 :=! 
rt.l ..a r-l :>..o :>.o 
..c1 +' 0 Ol ~..c1@ (1) E r-f .-I 0 rl +>~ •rl m U) 0 Eih 
'L1 ..c: Q) 0 ~~ ~ +> tlll$:1 ri ..am :.:: 0 Ul 
rE 
Q) t) Q) ::s S.::•r-1 ..aro gr::E &l 5 s::: Q) (f) ~~ a>S ~§ Fl ::z: ..._.. .-:l.._, 0 p. 
Darien, 1 14 
Conn. 
1 45 1 14 
1 25 1 45 1 25 
1 15 1 45 1 15 
1 23 1 45 1 23 
1 41 1 60 1 38 
M· 1 56 1 75 8 50 
Greenwich, 1 40 1+ 40 2 40 Conn. 
1 30 l + 40 2 30 
l 16 1+ 40 2 16 
1 20 1+ 40 2 20 
1 15 1 + 40 2 15 
1 16 1 + 40 2 16 
1 12 1 + 40 2 12 
1 20 1 + 40 3 20 
1 30 1 + 40 3 30 
1 16 1 + 40 2 16 
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Table 11 continued: 
Elementary Instrumental Organization 
~ e oj r-1 rou~ ,-.. ro m ()) ~~ 
!=I r-i 0 ~ . aS Cll Cll <ll Cll Cll+' t'Jl <ll ~@ ,...; r-i 1-1 0 m.-... a!r-i a! ~ r-iH {I) <ll OlO (l) CISt'Jl .f-) ~ .;! ~.2 ...s:1 1-!CD tll!Ol <ll al •r-i ~ .~ <D+' <l)t) 1-f ,-.... ll> r-i Name of +' ...s:1 ,..t:111.l Ol g;~ ~ al ~ ll> r-i (l) r.-c<D alr-i Town H (l) (l) 1-1 0 Hr.-c 0+' ai<D +' 0 ~ r-i !:1 0 0 
...s:1 S 
Cll 0 s Cll .0 :»...s:1 :>, t)Ol M ...s:1 as (l) ~ r-i r-iO r-i +' +' •r-i •r-l qj ll> O fih 
'g ...s:1 0 ~ (J) ~:::1 tillS r-i ,.0(1) t) Ol ~ Q) .__.. Q) O ~- e] @ ~ 2 ~ H ~ § <D Q) 0 f::£1 ~ ~-=! :Z. o p.. 
New 1 40 1 30 7 35 Canaan, 
Conn . 1 25 1 30 3 22 
Patchogue, 
N.Y. 1 30 1 30 2 30 
--- ·-
1 14 1 45 1 3 
1 15 1 45 1 3 
Port 1 32 1 45 1 6 Washington 
N.Y. 1 20 1 45 1 none 
1 15 1 45 1 none 
l 4 1 30 2 4 
Roselle 1 3 
Park, N.J. 
1 30 2 3 
l 4 1 30 2 4 
1 2 1 30 2 2 
6 24 1 30 2 24 
3 12 1 30 2 12 
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Table ll continued: 
Elementary Instrumental Organization 
,......_ l'"'"l (j) m t'l 
T VPe l:>f tO (/) ~ tO <!> r-l r-l l'"'"l• H 0 0 
brou b a! CIS..P a! ~ 0 -ay-... fllr-l Q) ojtl) !lO.g H(J) ~g ..s::: HQ) ccll'l Q) a!•.-l ~fllrl iD•rl QJ,.Q H,-.... 2td • a1 1:: ..G..P ..S:::Q til ~~..p 
o£ a! }ri ())Ill ~(l) ~~ 0~ Name H Q) <!> HO O..P ..p Q) HC. 
..p ~ ~ 0 ::s Ill Hg@&j Town Ill l>...t:i t:>.b ..s:::~ om Q) rl ~g rl ..p.,-j o.-la! 
'g ..s::: Q) 0 ..!<: ..P !lOS rl 0 til s 0>'--' <l>::S ~ .......... .cro &l H $:l ~ ,_Q?O (!) ~~ 0 10;:1 10;:1 ,_,_...._.. ,..:j 
l 25 1 30 2 
1 25 l 30 2 
Scarsdale 
N.Y. 1 25 1 ' 30 2 
l 
I 
(J} 1 120 1 60 1 
e 1 1 102 1 60 1 
(8 Orchestra a :nd bane or 
rehearsals. 
~anize d £or cone ~rt-s X 
Westport, 
Conn. 1 8 1 40 1 
1 26 1 40 3 
l 14 l 40 2 
1 16 l 40 3 
* Special selected group organized for a concert 
rehearses 4 times during year. 
<l>OH~ 
,.0 rtl +' 
~mmo 
(l) ~f..t 
:z;rl•.-1 P. 
25 
25 
25 
~20 
~02 
none 
26 
none 
16 
~~~ Selected all-town group rehearsing weekly throughout 
entire year. 
8 Combined all-school band and all-school orchestra 
organized for concert - six rehearsals 
+ Forty minute rehearsal twenty minutes before school 
and twenty minutes in school time. 
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TABLE 12 
JUNIOR HIGH SCHOOL INSTRUMENTAL ORGANIZATION 
= . . · - - · ---
TYI e f r-i tl) «< 
:rou ~ S:::+> (!.) rl 0 s::: 
(I) .~ «l 0) tl) (!.) tl) tl) (!.) ~ ~ rl ri+' ~ () 
tli Qj Qj s::: rl 1'-1 
t'l Olrl 11 Qj tl) +> ~,.--.... ~ 0 ~ Q.J tlO tll 
tli Q) Qj 0 Q) al •r-l s::: s::: ~!I aJ ..C: H Q.Jri •r-l •r-l ~ ..c: () .,-.. 0....0 ~ Name of Qj (!.) +' Q) tl) IH til 0..1'1 al r-i I-< Q) Q) ~ ~IH 0 C) Qj Q) +> 0 +> ~ ,!:1 rl +> (f.l 0 s Town Ul :>.o l>.O :S g () Ul ~ ..c: o:s Q) s rl rl 0 r-i •r-l «! Q) () 6b 
'0 ..c: Q) 0 ~ ..c: ~ +' tlO •r-l rl ,.0(1) 
s::: () Ul t1 Q) () Q) ;:l s::: s .oro ~ s::: 2 &i H r5 Q) (f.l ~ ~ Q) ....__,. ~@ 0 J::il ;::;:;:._... f-4 :;2::; 0 0.. 
' 
1 30 1 45 1 25 
1 22 1 45 2 18 
Darien, 
Conn 1 5Q 1 45 4 45 
1 30 1 45 3 25 
1 12 1 45 2 12 
1 6 1 30 l - 6 
1 4 1 45 l ·4 
1 4 ~ 60 3 4 
., .. ,. 
New 1 35 1 60 '7 25 
Canaetn, 
Conn. 1 25 l 60 4 21 
Patchogue, 1 30 1 70 24 
N.Y. 
l 35 1 70 :31 
Port 1 45 2 40 2 20 
Washington, 
N. Y. 11 58 2 40 4 14 
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Table 12 continued: 
Junior High Schoo~ Instrumental Organization 
'r -pe pf {/)~ 
~rouj:) ,...-.,. s:l+> Q) 
.-1 0 5:: {/)•~ m 1:1) 17) Q) 1:1) 17) (!) ~!3 r-1 r-1+' ~ 0 a! a! Q r1i-1 
11) CJJ.-1 Q) a!(') +> 
f-r-. i-10 .s:: i-l<l> bDCJJ 
l~ roo CD d...-! 5:: 5:: (j)~ s.r- Q),-1 •rl •rl Name o'£ ~ ~() 1:1) ~ ~ a>+> Q)tll G-l Q), Cllr-1 
Town ctl (!) i-1 i-IG-l O·P ctlQ> .PO f.! Q) ~ r-1 ~ til H ,g a .p .-! :>.o :>.o ~s:: om 
11) 
..0 r-1 riO ,..., +'..-i •rl a! ' QJOflb 
fl) s 0 ~ ~+> bDS ,..., ,.01:1) 
ro .s:: Q) a Q)O (!);::l ~ ~] § s:: ~ s:: () 1:1) ~ <l>O (j) Jg i-1 & 14 r3'--' ....:! z 0 o.. 0 
1 50 2 30 5 40 
Roselle 8 70 2 30 70 
Park, N.J. 
·* 1 70 l 30 3 70 
Scarsdale, 1 66 2 45 3 53 
N.Y. 
1 39 2 45 4 32 
Westport, 1 32 li 40 7 26 
Conn. 
L 49 li 40 7 37 
* Each Junior High School player gets one small ensemble 
plus one combined rehearsal per week. 
TABLE 13 
SENIOR HIGH SCHOOL INSTRUMENTAL ORGANIZATION 
Name of 
Town 
Be11ev11le~1 
N.J. 
Darien~ 
Conn. 1 
Greenwich, 
Conn. 1 
NewCanaan~ 1 
Conn. 
Patchogue, 1 
N.Y. 
Port 
Washington, 
N.Y. 1 
t\1 
_fJ 
Cll 
Q) 
..s:: 
0 
H 
0 
1 
1 
1 
1 
1 
1 
46 
41 
23 
60 
61 
30 
22 
10 
28 
18 
50 
5'7 
3 
3 
2 
2 
1 
1 
1 
1 
1 
2 
2 
2 
2 
1 
1 
1 
50 7 
45 7 
45 5 
45 10 
45 10 
45 6 
45 6 
45 1 
90 8 
90 19 
* 
19 
14 
36· 
* 
30 
none 
none 
none 
none 
none 
none 
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Table 13 continued: 
Senior High School Instrumental Organization 
T;}pe of 
Crouu 
Name of 
Town 
Roselle 
Park,N.J. l 
ScarsdaleJ 1 
N.Y. 
Westport, 1 
Conn. 
1 
1 
*Sectional rehearsals 
60 
72 
68 
55 
35 
22 
5 
3 
3 
2 
2 
2 
1 
50 9 
60 8 
45 20 
45 12 
55 8 
55 8 
none 
none 
55 
44 
none 
none 
43 
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Classi.t'ieation of' Physical Eauipment. Ownership 
of' instruments varies considerably among the towns 
surveyed. (table 13) One system reports owning as 
many as one hundred and thirteen violins while another 
even larger system owns none whatever. Many own violas, 
'cellos and string basses. A similar situation with 
trumpets and clarinets may be noted with some systems 
owning a large number and others owning only a .few. · 
French horn, baritones and sousaphones are owned by 
practically all of' the systems. 
In six of' the nine systems studied, instruments 
are loaned .free of' charge to pupils. Two systems limit 
the loaning of' school oWned instruments to one year. 
Three systems charge rental .for their school owned 
instruments. 
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TABLE 14 
SCHOOL 01-lNED INSTRUNENTS 
--
~~ -
-
.p ..p . 
Q) (!.) X 
s:l tl) tl) .~ .~ CIS . tl) H (!.) (!.) ~ !1l tl) H H . ~ 0 s:l s:l § tl) .p ctl ctl ~ ~ II: .8 (!.) (!.) 0 ~ ~ 0 s:l (!.) r-1 r-1 ..p s:l s:l .s:::: ~ •r-l 0 rt 0 ~ 0 0 tl) 0 (!.) ..t:l 0.. 0 0 ~ § tl) .~ «< r-1 0 (l) 0 H .p ~ 0 0 ~ .p Q) !1l CD Name of Town r-1 r-1 . 0 ~ CD tl) ~ 0 tl) 0 0 •r-1 s:l r-1 •r-1 ~ tl) H 
tl) ~ rt .~ .p s:l H (j) r-i 0 ~ p ~ tl) r-i r-1 0 (I) !1 0 0 tl) .p tl) ~ (!.) ..t:l 0 •r-1 0 •r-1 ..0 &J r-i ~ ~ ~ (I) &! t1 &: ~ t1 0 tl) tl) fXl 0 •r-1 p 
-
tl) p.. 0 0 E-t ""' l> 
Belleville, N.J. 3 11 9 1 12 5 1 2 2 2 1 1 8 4 12 6 1 5 12 2 2 I 1 
Darien, Conn. 2C 4 12 4 1 12 1 1 33 1 4 26 9 2 12 4 4 2 9 14 2 I 
.3 1 
Greenwi ch, Conn. 10 27 6 2 1 3 2 1 2 1 1 1 2 8 12 16 3 5 9 2 2 1 
New Canaan, Conn. 28 2 8 3 1 4 1 15 1 3 2 1 13 3 4 7 1 2 8 4 1 1 
Patchogue, N.Y. 113 10 12 6 2 4 .3 17 1 .3 3 2 17 7 .3 9 6 8 4 2 4 1 
Port Washington, N.· • 6 11 17 9 2 1 5 .3 8 2 2 10 7 9 7 8 10 6 2 1 1 
Roselle Park, N.J. 16 3 4 6 1 22 1 1 2 2 12 6 10 8 7 6 .3 1 
Scarsdale , N.Y. 1 10 11 6 1 5 2 .3 2 2 9 1 8 7 1 10 6 2 \ 
l-lestport, Conn. 15 1 2 1 1 2 1 12 5 1 10 1 5 5 .3 2 2 13 5 3 
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TABLE 15 
METHODS OF DISTRIBUTING SCHOOL OWNED INSTRUMENTS 
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Belleville, N.J. X 
:Darien, Conn. X X 
Greenwich, Conn. X 
New Canaan, Conn. X X X 
Patchogue, N.Y. i X 
I 
Port Washington N.Y. X 
Roselle Park, N.J. X X X·~ 
Scarsdale, N.Y. X 
westport, Conn. X 
* No clarinet, trombone or trumpet nented in 
Junior High School. 
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Chapter IV INTERPRETATION OF DATA 
Comparison o~ Town Population, School Popu1stion 
and Cost o~ Education. 
Towns o~ similar size were selected ~or this 
survey as illustrated by tables 1 and 2. The average 
size or the towns selected is 19,400, with five towns 
under this average and ~our towns over. Care was 
taken to select towns with a similar economic 
background. Although the annual gross operating 
budget of the towns range ~rom $1,404,211 in the 
smallest town to $5,490,634 in the largest, the 
average of sLx of the towns was $2,884,590. Figures 
for only six towns may be quoted, as in the three 
New York State towns surveyed the school districts 
do not coincide with the townships. The average 
amount these towns spent on education was $1,25'1,432, 
or roughly 45.6% of the gross operating budget o~ the 
·-
town. The percent ~pent on education varies ~rom 
38.5 percent to 55.3 percent in the six towns. The 
cost per pupil. spent on education varies ~rom $289.89 
to $564.36 with an average of $3'11.56. The figures 
would seem to show that the communities included in 
this study are similar in economic statistics and 
therefore able to institute the type of' instrumental 
program which they feel to be the strongest without 
too much regard for cost. 
The comparison of total school population 
seems to parallel quite closely that of the town 
population. (table 2) The average population of the 
schools is 3,610 and the school population f'igurea 
of all towns seem to group themselves close to this 
average. Each town surveyed has only one junior 
high school, the average enrollment being 524. Each 
town has only one high school with an average 
enrol1ment of 473. 
Comparison o£ Instructional Staff and 
General Organization. 
The instrumental programs seem to fall into 
three classifications: one in which a general 
instrwuental teacher on a full-time basis teaches 
all the instruments of the band and orchestra; 
another in which a sectional specialist such as a 
string, brass or woodwind instructor teaches as a 
full-time start member; and third, where an artist-
teacher is employed tor each instrument on a · part-
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time basis. With four of the systems surveyed 
electing to employ one teacher to teach all 
instruments, it appears that it might be 
49 
advantageous for boys and girls to work under one 
person at the beginning. One of these four towns, 
however, does supplement this instruction with 
private instruction outside of school. Four systems 
surveyed employ f'ull-time sectional specialists who 
teach onq strings .and two employ specialists on 
brass and woodwind. Very strong work was observed 
in two of the towns which have fUll-time sectional 
specialists. The directors in these systems attribute 
much of their success to the fact that these 
specialists are closer to the boys and girls because 
they are also directors of the elementary orchestra·s 
and bands in which these youngsters become players. 
Class lessons on like or homogeneouD 
instruments are found to be the favored teaching 
medium, judging from the fact that six towns report 
this type of instruction. Yet, in one place surveyed, 
class lessons on unlike or hetrogeneous instruments 
are beat because only through this method could the 
instruction be kept in school time. 
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With eight of the nine systems reporting 
lessons offered in school time it appears that this 
is by far the favored practice. In some towns a 
considerable number of pupils taking lessons at 
school also take lessons privately outside of achool. 
One town has a combination of class lessons and 
private instruction by sectional specialists, all 
school sponsored. The private instruction is 
offered in school time and is paid for by the town. 
Another system has class lessons in school time and 
a school-sponsored Saturday instrument program for 
private instruction. One town offers one year of 
free instruction on any band instrument and two years 
of free instruction on stringed instruments. This is 
done to encourage larger string participation. 
Although it does not sponsor private teachers on 
individual instruments this same system does have 
quite a bmt to say unofficially about approving the 
work of private teachers. There are at present about 
thirteen of these teachers working privately. One of 
the systems report no class lessons or private 
lessons in school time but instead private instruction 
is offered on Saturday. These lessons are paid 
for by the pupil. The transportation of the private 
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teachers, however, is subsidized by the town. 
The general reeling or all or the music 
supervisors interviewed is that balance instrumentation 
must be kept in mind constantly in building a strong 
instrumental program. Several towns start players on 
the basic instruments suCh as the trumpet, clarinet 
and violin and gradually transfer the players to more 
unusual instruments such as viola, 'cello, string bass, 
oboe, bassoon, French horn, trombone, baritone horn 
and tuba. Three or the towns favor starting viola 
players on viola rather than attempting to transfer 
players from violin. Two systems report starting 
young viola players on violins strung as violas. One 
or the towns uses the transfer from basic to non-basic 
instruments as a method of keeping a pupil's interest. 
One town requires all violinists in the high school 
orchestra to play viola one of the tour years in high 
school. A definite pattern is followed in one system 
where the transfer is made by grade level, i.e., from 
trvmpet to trombone and baritone in the upper 
elementary grades, from clarinet to oboe in the eighth 
grade and from trumpet to French horn in the ninth 
grade. 
52 
Every instrumental program must be set up with 
a planned percentage of casualties. Percentage of 
casualties in the towns studied range from 10% to 40% 
with an average of 25%. Several towns with a four 
year high school report a drop in enrollment between 
the eighth and ninth grades; towns with a three year 
high school report a drop between the ninth and tenth 
grades. This is probably due to scheduling and the 
added academic load in high school. The next drop-
off is noted between the eleventh and twelfth grades. 
Again, this is probably caused by the . additional 
emphasis on college preparation. 
The size of instrumental classes varies 
considerably in the towns surveyed. As might be 
expected, the town in which unlike instruments are 
taught together tends toward having larger classes. 
Two of the towns report that short private lessons 
are scheduled in place of classes as differences in 
ability begin to show. In the case of several 
schools, the size of class is largely governed by 
the number of pupils having study periods or 
activity periods at the same time. The most typical 
instrumental class numbered four. The size of the 
class appears not only dependent upon the number 
of pupils enrolled but also on the number of staff 
members available for teaching. 
Comparison of Students Participating in the 
Instrumental Program. 
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Grades three through six seem to be the grades 
where the largest number of pupils receive instrumental 
instruction. In totaling all of the nine systems 
surveyed 1,338 pupils at this level receive instruction 
under school sponsored lessons while 509 receive formal 
instruction at the grade seven through nine level. An 
even more decided drop may be noted in grades ten 
through twelve where only 132 pupils in all nine systems 
receive formal lessons from the school. One of the 
reasons for this marked drop between the first two 
levels is the fact that several of the systems limit 
school instruction to but one or two years. One of 
the systems offers only informal help where needed in 
the junior and senior high schools, and even then on 
an unscheduled basis. It would seem that the large 
majority of systems depend upon the advanced students 
receiving instruction outside of school. The sizeable 
drop-out for instruments~ instruction in grades ten 
through twe~ve does not mean that players have stopped 
playing, but rather that they have picked up enough 
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technique to be contributing m'mbers of school musical 
groups. They do not feel that they can include further 
instruction at this time because of the increased 
pressure of academic subjects, college preparation, 
athletics and outside jobs. 
In eight of the towns surveyed a total of 719 
pupils are beginners as compared to 978 who are 
continuing lessons beyond the first year. {table 9) 
... .-
One system was omitted from this figuring because it 
offered no school instruction beyond the firs~ year. 
Three towns report more players at the intermediate 
stage than at the beginning. T.his would seem natural 
since it is reasonable to assume that in a continuing 
program of instruction through all levels an 
accumulation of more experienced players should be 
built over a period of a few years. 
T.he part of the survey which appears to be ·.most 
enlightening to supervisors is table ' lO which shows 
the distribution of instrumental players by grade. 
In moat cases the supervisor had not taken time to 
analyze his program in this way. Grade four seems 
to be the level where most yoUlll.gsters start their 
study of an instrument. Three towns start a very 
few beginners on violin in the third grade possibly 
because small sized instruments are available. 
Greatest enthusiasm for the instrumental program 
appears in the fifth and sixth grades. 'Cellos are 
.. 
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started by several systems in fourth and fifth grades 
and in a few instances string basses are being started 
in the sixth grade. This should help to balance the 
elementary school orchestras. It would seem, since 
there are so few beginners at the junior and senior 
high school level, that the biggest job of' 
recruiting should be done in the fourth, fifth and 
sixth grades. Table 10 shows that excellent progress 
is being made in bringing instrumental music to large 
numbers of the pupils who can benefit by such 
instruction. 
An inquiry was included in the survey to 
discover how many towns use a system of pre-band 
instruments. Five report no use of them whatever. 
One town purchases a pre-band instrument for every 
fourth grade pupil in the entire system. In this town 
-weekly lessons are taught by the supervisor himself in 
each fourth grade classroom, and demonstrations by 
various members of the high school organization 
throughout the year on formal instruments stimulate 
interest in transferring to formal instrumeDta. 
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Achievement certificates are presented at the end of 
the year to the best pupils with recommendation that 
they start study on a formal instrument. This town 
reports an excellent transfer and considers the 
expenditure of time, money and effort well worthwhile. 
One town uses the Orkon as a pre-band instrument in 
both the elementary and junior high school. The 
Orkon has the advantage of playing the chromat.ic 
scale and the pupil may play a flute part in an 
orchestra group. Two other systems report the use 
of pre-band instruments in a rather haphazard 
fashion throughout the fourth grades in connection 
with the vocal program. They feel that pre-band 
instruments have considerable value in improving 
music reading in the vocal music program but have 
very little transfer value instrumentally. 
While each town surveyed dif'f'ers from the 
others in its method of recruiting beginners, each 
uses the method best suited to its own situation. 
A simple listing of' several of these ideas which 
are working quite satisfactorily in one or more 
of the towns might be helpful: 
1. Personal contact of' music teacher 
with pupils. 
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2. Recommendations of the elementary 
classroom te•cher o:P the vocal specialist. 
3. Conference with classroom teacher 
regarding the prospect's ability. 
4. Selection of beginners b•sed on results 
of talent tests and individu•l I.Q's. 
s. Letters to all parents of pupils from 
grades four through nine in the entire 
system explaining the program and its 
offerings. 
6. Letters to parents of interested pupils. 
7. Demonstration in tonette classes on 
real instrumenta. 
B. Series of demonstrations followed by 
letters to parents. 
9. Offer the use of school-owned 
instruments free of cha~ge. 
10. Concerts throughout the year by groups 
already functioning in system. i.e: High 
School Orchestra, All-town Element•ry 
Orchestr• and small ensembles. 
11. Display and demonstration by an 
instrument dealer. 
12. Program offered those who ask for 
instruction. 
( Three of the towns make very little 
effort at recruiting beginners 
because of limited staff ). 
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Claaaification of School Instrumental Groups. 
In order to spow the results of a really 
successful instrumental program it might be helpfu~ 
to survey the functioning instrumental organizations 
within the school system. These include bands, 
orchestras or small ensembles. In the majority of 
towns reporting, the orchestra is the most important 
organization at the elementary school level. In 
addition to an orchestra in each elementary school, 
three towns report an elementary orchestra selected 
from the best players of all. their elementary schools. 
In all nine school systems surveyed there were a total 
or thirty orchestras at the elementary aohool level 
with an average of twenty-five players in each, and a 
total of ten band groups with an average membership of 
thirty. A large percentage of these players take 
lessons on the school instrumental program. The main 
object of the elementary instrumental groups appears 
to be for training purposes, as very few appear in 
public more than once or twice during the year. Nine 
orchestras were reported at the junior high •chool 
level with an average membership of forty-two players. 
There were seven bamds reported with an average 
membership of forty-one players. Eighty percent of 
the players in the junior high school orchestra's and 
seventy percent of the players in the junior high 
school bands take lessons on the school instrumental 
program. It would be safe therefore to assume that 
the school sponsored instrumental program has 
considerable influence on the success of the junior 
high school instrumental groups. 
In the nine high schools included in the 
survey there are a total of ten bands with an average 
membership of forty-seven players. One system reports 
two large bands but has no orchestra at high school 
level. Six of the nine schools report an orchestra 
with an average membership of forty-one. All of the 
high school instrumental groups rehearse in school 
time, with some having additional out-of-school 
rehearsals. The public appearances of high school 
groups emphasize that they are considered the 
performing groups of the whole instrumental system. 
59 
60 
The elementary school orchestra appears to be 
the strongest organization at that level. The towns 
with a junior high school still seem to favor emphasis 
on the orchestra although each school has its band. In 
high school the band is considered the strongest 
organization in four of the towns, the orchestra in two 
and the orchestra equal to the band in two towns. This 
survey tends to show quite clearly that no system is 
one-aided in emphasis and that all are striving to 
equalize the status of both groups. 
Classification of Physical Equipment. 
In studying the policies regErding the school 
ownership of instruments there seem to be two schools 
of thought. One, that the school should own a large 
number of the basic instruments such as the violin, 
clarinet and trumpet in addition to the more unusual 
instruments; the other, that tn. school system should 
own only the unusual instruments and that parents be 
influenced to purchas• the more popular basic 
instruments. Six of the towns owning instruments 
distribute them without charge to promising young 
beginners. Some of the towns ~e not permitted to 
rent school-owned instruments to the pupils because 
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o£ a school board policy. Two towns rent instruments 
and use the £ees to keep their present supply in 
repair and to add more instruments of even better 
quality. In the remaining town each individual grade 
school owns and rents the instruments, the money £rom 
rentals going into the general £und o£ the school. 
This is not a common practice however. In the case o£ 
the towns which issue rentals, certain instruments are 
loaned free as an inducement to get pl.ayers. One 
system £inds it practical to have two instruments £or 
each of the tuba, string bass players, one to be left 
at home for practice and the other to be used in school. 
This policy reduces much repair on the instruments. 
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Chapter V 
HISTORY OF THE DARIEN INSTRUMENTAL PROGRAM. 
The study of active instrumental programs in 
other communities should further the development of 
instrumental music in Darien. To aid the reader in 
discerning possible benefits of which Darien might 
avail itself, it may be helpful to review very 
briefly the histo~ and growth of the Darien program. 
Eleven years ago the program had about twenty-
five boys and girls taking lessons on Saturday at the 
high school from teachers of the violin, clarinet, 
trumpet and drum. The lessons were held during the 
morning and each pupil paid the teacher directly. 
Arrangements were made tor private lessons and in a 
few cases tor very small classes. As an inducement 
to come to Darien the Board of Education offered 
each teacher a subsidy equivalent to his transportation 
to supplement what the pupils paid. 
The music program gradually grew in size as the 
public became aware of the type of teaching which was 
available to its children. Class lessons, even though 
classes were limited in size to four began to have 
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less appeal to parents as they realized that for a 
slightly larger fee the pupil could have the teacher's 
undivided attention. Eventually class lessons were 
discontinued altogether in favor ot private lessons 
exclusively. 
The policy of the program has been to give 
no special aptitude test before the child starts 
instrumental study. Qualifications for starting an 
instrument are based almost entirely upon interest. 
The first year of study on an instrument is considered, 
by all concerned, an experimental period during which 
the child may find out whether he is really interested. 
The relatively inexpensive rental fee makes this 
possible. 
Starting with but a few instruments, the music 
department rented these to beginners at a very low 
rental fee. To supplement the school-owned supply, 
instruments were rented commercially and re-rented to 
the pupils. With the money received from the rental 
ot these school-owned instruments more instruments 
were purchased each year. In time, through purchase 
and rental of instruments, fewer needed to be rented 
commercially. At present nearly two hundred 
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instruments are owned by the school and rented to the 
pupils each year. In the past '£ew years it has been 
possible to purchase the more unusual instruments 
such as French horns, bass viols and recording tubas. 
The usual type o'£ recruitment each year 
includes a demonstration in each •lementary school. 
At this demonstration, given '£or grades '£our through 
six, all o'£ the instruments o'£ the orchestra and band 
are shown and played. Questions are welcomed '£rom 
the boys and girls and an opportunity '£or closer 
inspection o'£ the instruments is given. A letter 
then goes home to all parents. Each o'£ the parent 
replies is '£ollowed by a personal telephone call to 
make arrangements '£or the time o'£ lesson, rental o'£ 
instrument and assignment o'£ teacher. The task of 
scheduling the lesson programs for a pupil 
enrollment of nearly three hundred is considerable. 
It involves schedules '£or the following teachers: 
four violin, two 'cello and string bass, three flute, 
three clarinet, two trombone and low brass, three 
trumpet, one oboe, one French horn and one percussion. 
The teachers are paid at each lesson by the pupils. 
A~l arrangements '£or changes in lesson time or '£or 
absences are handled through the music office. The 
teacher is given a revised schedule be£ore each 
teaching day with any changes noted. 
The central music office, which is in the 
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same building as the instruction, is open each Saturday 
with two staff members always on duty to talk to parents, 
take telephone messages, make minor repairs on 
instruments, sell supplies and instrument texts and 
maintain discipline if necessary in the building. 
The teacher is permitted to teach lessons 
on his instrument according to his own individual 
method. Rarely, if ever, does the music director off•~ 
suggestions regarding methods, since great care is taken 
in selecting teachers for their outstanding teaching as 
well as professional reputations. It is these 
reputations which have served as the greatest link in 
public relations for the growth of the entire program. 
Each t ,eacher makes a week:cy" report of pupil 
progress to the parent in a combination assignment and 
progress book which each player is given at the beginning 
of the year. Parents are encouraged to be present at 
lessons as often as possible. 
At the end of each year a series of four 
instrumental demonstrations are presented, one brass, 
one string, one woodwind and one percussion, on 
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successive Saturdays. All pupils from beginners to 
the most advanced participate in these programs. Some 
very unusual and large ensembles are organized, 
ranging from a quartet of two 'cellos and two flutes 
to a flute ensemble of thirty-three, and from a French 
horn quartet to a trumpet ensemble of more tb4n forty. 
School administrators particular~ favor 
several features of the program. They argue that it 
interrupts no academic classes during the week for 
music lessons • Another good point is that because 
music lessons are not held during the school week 
more of this time is available for group rehearsals. 
Furthermore, this system allows the individual player 
to progress as rapidly and as far as he is able to and 
wishes to. It encourages a very excellent relationship 
between the pupil and the professional musician. 
Naturally it does not always hold that a good 
professional player is a good teacher, but great care 
is taken in the selection of teachers to ensure 
getting the finest. 
On the other hand, the feeling of those in 
charge of this program was that even though it 
developed, in many cases, some very excellent 
6'7 
individual players it did not show outstanding results 
in d•veloping •xceptional ensembles. It was hoped that 
a study of techniques and achievements of other 
thriving instrumental programs might bring to light 
ways in which this w•akness could be remedied. 
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SUMMARY AND CONCLUSION 
All or the instrumental programs surveyed orfer 
lessons to large numbers of boys and girls from grade 
rour through high school. Each system, although 
differing considerably from the others in many respects, 
offers instruction either free or at a very moderate 
cost so that large numbers are permitted to participate. 
Each director interviewed has a clear conception 
of the goals and aims of his particular type of 
instrumental instruction and very good reasons why it 
is best suited to his community. 
This study serves to show that any one of 
several different methods may be used to promote a 
successful instrumental program, and that there is no 
really set pattern of organization. The Shortage of 
physical equipment, in most instances, was not so 
severe a handicap as was the lack of instructional 
starr to carry out the desired programs of the systems 
surveyed. Considerable strength was shown in the 
programs which employed full-time specialists on string, 
brass and woodwind instruments. In one system this 
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type or instruction was arrived at after considerable 
experimentation with various other instructional 
me·thods. 
It would appear that full-time sectional 
specialists employed by the Town of ~rien might help 
to improve the ensemble work without sacrificing 
individual progress to any great extent. If this 
system were substituted far the Saturday instrumental 
program, sectional specialists could give the child 
not only the weekly lessons but also more timely help 
between lessons whenever advisable. However, the 
expense to the town would be considerably greater 
than it is at present, for it would involve the 
full-time salaries or at least three such specialists. 
Furthermore, all lessons would need to be arranged in 
school time in order to keep the specialists busy. 
Such an arrangement might lead to an even larger 
enrollment in such music classes, especially if 
offered free of charge as is practiced in other 
communities covered by this survey. It would be 
extremely difficult to convince the board of 
educlt ion and the school administrators or the value 
and need for this major change in the present 
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procedure or claas arrangements. 
The prevailing philosophy or the entire 
educational program at present in Darien lays a gre8i 
deal or emphasis on the development or the individual 
as a person, rather than on the development or 
outstanding ensembles or performing groups. 
The present Darien program encourages the 
individual growth or the pupil by furnishing the 
specialized attention needed for him to progress at 
his own rate of speed. 
In view of this philosophy and after careful 
consideration or possible changes in ~rien's present 
program- in the light of the studY just concluded -
it would seem unwise to recommend basic changes at 
this time. 
iv 
APPENDIX 
INSTRID,JENTAL SURVEY 
SECTION I 
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Town ______________ P. opulation ____________ ~!!usic Director _____________________ _ 
School population: 
Elementary Schools 
Junior High Schools 
Senior High Schools 
Statistics: 
:How many? 
:How many? 
: Ho"\oT many? 
(1-6) (1-S) ___ Total population~----
Total population;.._.. ___ _ 
Total population~---­
Total School Population ---------
Annual gross operating budget of town ? ____________________________ __ 
Percentage of annual gross operating budget spent on education? ______ _ 
Cost per pupil spent on education? ______ __ 
Percentage of education budget spent on music'.? __ _ 
Financial assistance to music department by outside groups? ________ __ 
Other data: _______________________________________________________________ __ 
SECTION II 
Classification of Instrument Teachers: 
1. General instrument teacher teaching all instrurn.ents full t.i.me __ 
2. Sectional specialists teaching full time 
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Class instruction on UNLIKE instruments 
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SECTION IV 
Classification of General Program Town. _______________ _ 
1. 'Wb.e.t do you consider the most active phase of your Ll'lstrumental Program? _____ _ 
2 . In what grade do you start beginners? ______________________________________ ___ 
3. I'-fethods of recruiting beginners? _________________________ _ 
4. I<ethods used to sell program to parents? ___________________________ _ 
Pre-Band instruments used? ________ lihat grades? ________ How long continued? ______ _ 
Transfer value ? ______________________ Number participating? ________ _ 
Evaluation 
6. How soon after a p~pil starts an instrument does he play in a group? 
Immediately? After certain t echniques mastered? ______________ _ 
Who decides? ______________ .ecommendation of li1struraent Teacher? _____________ __ 
7 . Casualties: 
Percentage loss each year? ___ ~-----------------
In Hha.t year of study does loss occur? 
-----------
In uhat school grade is loss greatest? 
- ----------
Outst anding reasons for casualties ______________ __ 
8 . Balances Instrumentation: 
Start on non-basic instruments? 
--------------
Start on basic instrument and transfer? 
----- ----
If so, when do you recorn.mend transfer? 
-----------
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Enrollment 
rv;embership selective 
Nembership elective 
lleekly r ehearsals 
(in school time ) 
Heekly r ehearsals 
(out of school time ) 
Length of rehearsals 
( minutes ) 
Number taking lessons 
on school program 
How many concerts or 
demonstrations per year 
Other S€r vices to 
cormnunity: i. e .concerts, 
parades and special 
programs 
Participation in all-
state or sectional 
audition festivals 
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SECTION VI 
Equipment Survey 
To \om 
---------------------------
School o~ed instruments loaned No •. ___ _ Value. ____ _ 
School owned instruments rented 
Commercially rented i nstruments 
Individually o~ed instruments 
List of instruments mmed by school system: 
Violin Oboe 
Viola Bassoon 
'Cello Clarinet 
Str. Bass Alto Sax 
Fl te Tenor Sax 
Piccolo Bass .Clar. 
Trumpet 
Fre~ch Horn 
Hellophone 
Baritone 
Tuoo 
Sousaphone 
GRADE DISTRIBUTI ON CHART 
Grade 3 4 5 6 7 8 9 10 11 
Violin 
Viola 
'Cell o 
String Bass 
f-
Flute 
· - 1-- -
Oboe 
Clarinet 
Saxophone 
Bassoon 
Tru.mpets 
French Horn : 
Baritone 
Tuba 
Drum 
' 
TOTALS 
12 
Fee 
----
Tympani 
Snare Drums 
Bass Drums 
Total 
xii 
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